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Abstract 

The authors applied Relational-Cultural Theory (RCT) to conduct a case study of an Afro-

Caribbean woman administrator to explore her perceptions of stress and coping in higher 

education. While much has been written about the challenges facing Black faculty and students, 

this study focused on the experiences of a Black woman administrator in a predominantly White 

higher education institution. Findings suggest that resilience and coping for this Black woman 

administrator are reflected in her acts of resistance to combat the effects of systemic oppression. 
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Stress and Coping in Higher Education: A Case Study of a Haitian American Woman 

Administrator 

While prior research has demonstrated that Black faculty and administrators are 

underrepresented at predominantly White institutions (PWIs), relatively little is known about 

retaining the few that do exist in higher education (Bridges, 1996; Grant & Simmons, 2008; 

Jackson, 2001; Turner, Gonzalez, & Wood, 2008). Currently, Black women account for 55% of 

all Black full- time faculty in U. S. institutions of higher education (Wilder, Jones, & Osborne-

Lampkin, 2013). However, Black women account for less than 3% of the total full-time faculty 

in the U.S. (Daniel, 2009; Gregory, 2001; National Center for Education Statistics (NCES), 

2015; Ryu, 2010; Turner, Gonzalez, & Wong, 2011; Wilder et al., 2013) and only 1% of Black 

women in higher education, including full-time faculty, are employed by predominantly White 

Institutions (PWIs) in the U. S. (American Council of Education, 2010; Dowdy, 2008; Wilder et 

al., 2013). Black women administrators make up 6% of the total administrative and managerial 

staff, and of the total number of Black administrative and managerial staff, Black women make 

up 62% of that in higher education institutions in the U.S. (NCES, 2012). 

For Black women administrators at PWIs, issues of marginalization, lack of support and 

mentorship, transition, growth, and identity development are evident and may contribute to stress 

and burnout for this population (Harley, 2008; Patitu & Hinton, 2003; West-Olatunji, 2013; 

Wilder et al., 2013). Yet, researchers have also shown that Black women have demonstrated an 

ability to cope in hostile work environments (Abrums, 2004; Lutz, Hassouneh, Akeroyd, & 

Beckett, 2013). A critical aspect of this area of research is the emphasis on the role of identity in 

understanding stress and coping for Black women administrators in higher education (Banks-

Wallace, 2000; Collins, 2000; Heath, 2006; Williams, 2005). This point is particularly salient 
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when investigating the experiences of Black women administrators of Caribbean descent who 

may also experience acculturative stress. 

Using a Relational-Cultural framework, the researchers explored the attitudes of a 

Haitian-American woman administrator regarding her experiences with stress and coping in 

higher education at a PWI. Relational-Cultural Theory (RCT) was used because of its focus on 

the quality of interpersonal dynamics. Recommendations for future research focus on the need to 

continue investigations that include a larger sample of Afro-Caribbean women, beginning with a 

collective case study and eventually developing an instrument that is sensitive to the 

multilayered experiences of this population. 

Review of the Literature 

         While it has been documented that women of various cultural backgrounds experience 

marginalization and the resultant challenges to vocational advancement in higher education, 

women of color face unique obstacles in the workplace (Monzó & SooHoo, 2014). For Black 

women faculty and administrators, in particular, three salient issues provide a foundation for 

understanding their experiences in higher education. They are: (a) stress and burnout in the 

workplace (Abel & Sewell, 1999; Jackson & Sears, 1992; Tytherleigh, Webb, Cooper, & 

Ricketts, 2005), (b) the unique coping style of Black women administrators in PWIs (Thomas & 

Hollenshead, 2001), and (c) the role of identity in conceptualizing the interrelatedness of both 

stress and coping for many Black women (Brice-Baker 1994; Mattis, 2002; Sanchez, 2013). 

Stress and Burnout in the Workplace 

Stress, although essential to human functioning, can lead to chronic stress and, ultimately, 

burnout (Jackson & Sears, 1992; Tytherleigh et al., 2005) and has been linked to the erosion of 

mental health and wellbeing (Watts-Jones, 1990). For the purposes of this paper, burnout is 
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defined in multidimensional terms, consisting of emotional, interpersonal, and cognitive aspects 

(Maslach & Leiter, 2008). In the workplace, stress has been shown as correlative to physical 

illness, impaired personal and working relationships, a decrease in the overall quality of job 

performance, and depression (Jackson & Sears, 1992). 

Job-related stress has also been associated with emotional exhaustion, depersonalization, 

and lowered self-esteem. Emotional exhaustion results when there is a depletion of affective 

resources (Abel & Sewell, 1999; Tytherleigh et al., 2005). Oftentimes, this leads to a breakdown 

in interpersonal relationships wherein disconnection and depersonalization occurs (Portman & 

Garrett, 2005).  Monzó and SooHoo (2014) suggested that, for women of color, their 

disconnection results from living in a society that devalues their engendered cultural identities 

(Patitu & Hinton, 2003). Finally, the cognitive aspect of burnout involves developing a negative 

evaluation of one’s self (Abel & Sewell, 1999). 

Additional challenges. For women of Afro-Caribbean descent, there are additional 

challenges while navigating the higher education landscape. In particular, immigrants often 

experience acculturative stress as they transition from majority to minority status; a process that 

is lengthy and ongoing (Brice-Baker, 1994, 2005; Fischer & Shaw, 1999; Sanchez, 2013). 

Acculturative stress occurs when adaptive resources are inadequate to sustain adjustment to a 

new cultural setting (Roysircar-Sodowsky & Maestas, 2000). As with other immigrants of color, 

Afro-Caribbean women often experience psychological distress that hinders their ability to 

establish and maintain support networks. Additionally, there is frequently a sense of 

displacement when Afro-Caribbean individuals are separated from spouses, children, parents, 

siblings, and other family members (Brice-Baker, 1994). The yearning for relationship can create 

multiple challenges for members of the Afro-Caribbean community as they struggle to maintain 
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familiar relationships while being confronted with the racialized interactions with White and 

Black Americans (Sanchez, 2013). 

Haitian culture, for example, places value on relationships with ancestors, history, and the 

community. Haitians often utilize spiritual, social, and personal elements to deal with all aspects 

of their lives (Menos, 2005). Also, Haitian children are often not directly involved in adult 

family decisions; rather, it is often older family members whose wisdom and guidance are 

frequently sought. Research on this group suggests that Haitians view their entire extended 

family as a source of support (Brice-Baker, 1994; Menos, 2005). 

Afro-Caribbean work ethic & stress. In particular, many Haitian Americans financially 

support relatives back in their home country who may not have resources of their own because of 

unemployment. Haitian parents, similar to other Caribbean caregivers, may work long hours at 

multiple jobs to pay for their children’s schooling. They also view academic advancement with 

pride, seeing it as a source of social mobility (Menos, 2005). Those who provide economic 

support are given respect and increased social status. However, scholars have suggested that this 

can limit their family and leisure time. The pressure to survive is often intensely felt and 

attribution for failure to obtain material wealth is frequently internalized, leading to guilt and 

self-blame (Brice-Baker, 1994). 

Coping and Black Woman Administrators 

Ways in which many Black woman administrators cope with the stress in PWIs are to 

engage in expressive acts of resistance through testifying and storytelling, which helps them gain 

awareness and manage these negative outcomes (Lutz et al., 2013). Testifying, as a coping 

mechanism, connotes asserting, affirming, and reclaiming one’s own humanity and oneself as a 

whole, while resisting oppression (Abrums, 2004). Such a form of resistance can be a powerful 
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form of coping because it allows individuals to: (a) name the oppressive processes, making them 

explicit, and (b) bear witness to pervasive acts and situations of inequality. Storytelling also 

serves as a strategy for resisting negative imagery and mythology at both the personal and 

structural levels (Abrums, 2004; Burke, Cropper & Harrison, 2000; Clay, Olatunji, & Cooley, 

2001). Black women's resistance strategies can serve to aid in maintaining relationships within 

unsupportive and unwelcoming institutional climates (Monzó & SooHoo, 2014; Lutz et al., 

2013).  

Other forms of coping for this population include prayer, non-disclosure, and a 

hyperwork ethic (Chatters, Taylor, Jackson & Lincoln, 2008). Prayer and religious practices have 

been shown as a common source of coping among Blacks, and more so among Black women, 

with no significant differences between Black Americans (people of African descent who are at 

least two generations U. S. born) and Black Caribbean individuals. Hunn and Craig (2009) 

suggested that Blacks often choose not to disclose their stress symptoms as a sign of 

independence and control, particularly in the workplace. Consequently, they can suffer from 

what has been labeled as, John Henryism, reflecting on the Black folk hero who worked himself 

to death. Another form of coping for Black women is the strong Black woman or Superwoman 

role that is seen to preserve self and family or community (Woods-Giscombe, 2010). However, 

there may be deficits to this form of coping, such as relationship strain, stress-related health 

behaviors, and stress embodiment. 

The Role of Identity: Womanism & Intersectionality 

First coined by Alice Walker (1983), womanism offers a model of identity for women of 

African descent that integrates their cultural, engendered, and other identities with a focus on 

wholeness of self. More importantly, at the core of womanist ideals is a commitment to survival. 
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Thus, womanist scholars assert that any discussion of Black women must include ways in which 

they resist oppression. Williams (2005) discussed three key strategies used by African American 

women in their struggle for social justice: (a) contextualing the problem, (b) drawing upon the 

historical legacy of social justice, and (c) creating networks of support. 

Womanist theory takes into account Black women’s ability to construct knowledge 

within their own historical, cultural, and spiritual context (Collins, 2000). This is illustrative in 

the use of testifying and storytelling by Black women to articulate personal insights, what Heath 

(2006) has labeled as participatory witnessing. Womanism differs from feminist ideology to 

include issues of racial oppression, classism, heterosexism, and the challenges women of color 

face in formulating intersected identities, such as culture, gender, class, and sexual orientation 

(Banks-Wallace, 2000; Samuels, & Ross-Sheriff, 2008). Conversely, the feminist movement, led 

was primarily by middle-class White women has been labeled as largely focusing on sexism. Of 

significance, African American womanist scholars reject the essentialism of both White feminist 

and Afrocentric ideals. Several scholars have called for a framework that takes into account the 

simultaneity of oppressions, positionalities and illustrates the intersectionality of individuals’ 

social location (Brah & Phoenix, 2004; Yuval-Davis, 2006). 

Relational-Cultural Theory 

The authors of this paper used Relational-Cultural Theory (RCT) to provide an opportunity to 

explore the participant’s interpersonal, intrapersonal, environmental, and cognitive experiences. 

RCT suggests that: (a) people grow in and through connection and (b) develop these relational 

competencies over the life span, and (c) that one’s sense of self develops within growth-fostering 

relationships (Comstock, Hammer, Strentzsch, Cannon, Parsons, & Salazar, 2008). By 

interpreting obstacles to mutuality and resisting disconnecting strategies, a type of coping is 
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developed known as relational resilience, allowing one to stay present during complexity and 

difficulty (Duffy & Somody, 2011). RCT proposes that relationships are a primary source of an 

individual’s ability to be resilient in the face of personal and social hardships or trauma 

(Hartling, 2008). From this perspective, isolation is viewed as one of the fundamental sources of 

suffering in people’s lives. Movement toward mutuality, defined as a two-way relational process 

of authentic impact and change, lies at the heart of relational development (Frey, 2013).  

Through the lens of RCT, disconnection and disempowerment give rise to internalized 

oppression and depersonalization, exemplified in three dispositions: spotlight anxiety, hyper-

visibility, and striving superstar (Walker, 2005). 

Spotlight anxiety refers to an individual’s: (a) heightened concern with appearance to 

dominant group members and (b) the use of enormous amounts of energy attempting to manage 

impressions (Walker, 2005). Hyper-visibility is a strategy used to hide from relationships by 

exaggerating certain aspects of self. Individuals exhibiting hyper-visibility tend to be more 

comfortable publicly expressing rage than grappling with complexities of self-doubt and private 

sorrow (Walker, 2005). They often lack empathy with their own vulnerability and may not be 

able to engage in growth-fostering conflict. A striving superstar seeks to prove worth, gain 

recognition, and be accepted by the dominant group (Walker, 2005). They tend to become 

judgmental towards self and members of their devalued group, can be drawn into unhealthy 

competitiveness, mistakenly perceive empathy as weakness, and have feelings of emptiness and 

isolation (Comstock et al., 2008). 

As offered by Yin (2014), theory guided this study in order to begin a critical exploration 

of the contextual issues related to the phenomenon of underrepresentation of Black women 

administrators in PWIs. This allowed for a dynamic interplay between existing knowledge and 
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confirmation or rejection of prior findings without allowing existing theory to predetermine the 

outcomes of our investigation. The researchers investigated how an Afro-Caribbean woman 

administrator experienced stress and coping in higher education. This investigation asked the 

question, “How does an Afro-Caribbean woman in higher education articulate stress and coping 

as an administrator at a PWI?” 

Methods 

As part of a larger investigation of the experiences of Black women administrators at 

PWIs, we provide the preliminary findings of this particular case study of an Afro-Caribbean 

women administrator. We employ an instrumental case study design to illuminate our 

understanding of the phenomena incorporating context in the inquiry. As a case study, context is 

extremely relevant because the dynamic interplay between phenomenon (underrepresentation in 

higher education) and context (social positioning, job satisfaction, and identity, for example) are 

not fully understood (Creswell, 2015; Crowe, Cresswell, Robertson, Huby, Avery, & Sheikh, 

2011; Pyne & Means, 2013; Yin, 2014). While case study research has been criticized for its lack 

of rigor and limited basis for generalization (Crowe et al., 2011), we strengthened the credibility 

of our findings through theoretical sampling, respondent validation, and transparency throughout 

the research process. 

We used an interpretist approach, utilizing critical ethnography as a framework, wherein 

this study represents the dialectic conversations between researchers and participant. Following a 

critical research perspective these conversations are intended to be transformative and best 

understood within the context of the conditions influencing action and experience (Georgiou & 

Carspecken, 2002) as well as the empowerment of the individual (Kincheloe & McClaren, 2000). 

We followed the intentions of a case study in order to move beyond descriptive questions, such 
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as who, what, when, how much, and how many, to answer the questions of how and why (Yin, 

2014). The case study’s heuristic approach, designed to create discovery (Goldstein & Gigernzer, 

2002), supported our desire to deepen the reader’s understanding of the participant’s subjective 

experiences or phenomenology. We did this with the hope that this manuscript will extend the 

reader’s own experiences and understanding around this topic. 

The research team was comprised of a multi-ethnic and mixed gendered group consisting 

of an African American woman counselor educator, a Latina practicing counselor, and a White 

male counselor educator at a research intensive university.  As such, the researchers carried their 

ethno-cultural beliefs and engendered experiences into the investigation. Their assumptions 

framed the manner in which they viewed, understood, and analyzed the data. 

Data Sources and Protocols 

The participant for this study was a 38-year old, single, first generation Afro-Caribbean 

American woman. She is one of three daughters. Both of her parents immigrated to the U.S. from 

Haiti. The participant had attended predominately White k-12 and post-secondary schools and 

was, at the time of the interviews, enrolled in a master’s level program. Gina (pseudonym used) 

was coordinator of a compensatory education program for low-income youth housed at a large 

university in the southeastern region of the U.S. Members of the research team had developed an 

ongoing relationship with the participant over a two year period through various interactions 

between her office and the academic program where the researchers were housed. Based upon 

informal conversations with her, we believed that Gina’s experiences and background would 

illuminate the phenomenon under investigation. A member of the research team solicited Gina 

for the case study. 
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Following completion of an Institutional Review Board (IRB) informed consent form, the 

researchers conducted four 50-minute interviews over a four-month period. Each of these 

interviews took place in an interview room on a university campus, where the sessions were 

audio taped and subsequently transcribed and analyzed resulting 230 minutes of interview data 

that was compiled into 69 pages (15,229 words) in the final completed transcription. 

The first and second interviews were guided by questions the researchers developed 

based upon a review of the literature (see Table 1). As transcriptions were completed, they were 

shared with the participant via email to check for accuracy. In the third interview, the researchers 

shared the preliminary themes with the participant to allow for respondent validation (member 

checking), the dialogue led to expanded questioning in order to get thicker descriptions enabling 

the participant to dig deeper into her experiences (Creswell, 2015). In the final session, we 

debriefed the participant, allowing her the opportunity to clarify and elaborate on the interview 

summation and interpretation. These interviews were facilitated in such a manner that the 

researchers were able to co-construct the conceptualizations with the participant. 

Data Analysis 

Data analysis involved reviewing the transcript for accuracy and then highlighting 

phrases that were descriptive of the participant’s experiences. Subsequently, key phrases were 

highlighted and organized into summary statements in the margin of the transcript. Finally, 

domains of meaning were created from the summary statements and then paired with related 

quotes. To ensure credibility of the investigation, peer examination, member checking, and 

theoretical sampling were used (Creswell, 2015; Crowe et al., 2011). For peer examination, each 

researcher separately reviewed the data set to extract themes. The team then met to reach 

consensus about common themes and outliers. Verification of results was also attained through 
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on-going respondent validation regarding the themes found and by sharing the findings with the 

participant. Although there is variance in the way in which theory is used in case study research, 

we relied on Yin’s (2014) approach. Thus, theoretical sampling was used to juxtapose our 

understanding of Relational-Cultural Theory to the findings in the study. 

Table 1. 
Initial Interview guide 

1    
  

In what ways has your ethnic or cultural identity impacted your experiences as an 
administrator in higher education, if at all? 

2    
  

What were the most prominent stressors for you? 

3    
  

How and when are you aware that you are stressed? 

4    
  

While in your position as director did you feel supported? At work? At home? 

5    
  

Were you mentored while in your position? 

6    
  

If you could go back in time, what would you change, if anything about your work 
experience in higher education? 

7    
  

How do you know when you are experiencing burnout? 

8    
  

What steps do you take, if any, to prevent burn out? 

9    
  

How do you manage your life when you are experiencing burnout? 

10 
  

What lessons have you learned about how you handle yourself, your life, and the people 
around you when you are experiencing burnout? 

11 
  

What skills do you utilize to empower yourself in the workplace? 

12 
  

How does your support network in your personal life influence your work-life? 

13 
  

How do you see yourself mentoring other African-American young women in similar 
settings? 

14 
  

What skills would you most like to pass on to help them cope with working in 
predominately White institutions (PWIs) of higher education? 
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Findings 

Our review of the literature, served as a guide to explore issues of stress and burnout as 

well as coping skills. However, by carefully addressing threats to credibility of our study (peer 

examination, theoretical analysis, respondent validation, and transparency throughout), we were 

able to maintain a critical stance in relation to the data and in the process of our analysis. 

Analysis of the data resulted in two themes: working as coping and contextualizing and testifying 

(resistance and testifying). The theme, working as coping, was defined as the valuing of a hard 

work as a work ethic in order to cope with oppressive conditions; this theme reflected both 

positive and negative outcomes. The second theme, contextualizing and testifying was defined as 

conceptualizing by using external factors and being empowered through support systems. This 

theme is illustrated by two concepts; resistance and testifying. Resistance is defined as 

withstanding and persevering against obstacles. Testifying is defined as naming the oppressive 

processes, telling one’s story and experiences, and bearing witness to pervasive acts and 

situations of inequality.  Gina shared her story by referencing her life as an administrator at a 

PWI and as a woman in society. Both roles are seamlessly presented without demarcation. As 

such, her home and her personal lives appear to be seamless. 

Working as Coping: Stress and Burnout 

In attempting to answer our research question, we begin by describing some of Gina’s 

expressions of stress. The first three expressions are described within the RCT framework, they 

are spotlight anxiety, hyper-visibility, and striving super star.  As stated previously, spotlight 

anxiety refers to an over concern with appearance and the use of enormous amounts of energy 

attempting to manage impressions. Gina displayed spotlight anxiety when she stated,  
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“I keep putting more and more and more on my plate…am I helping others because I 

feel…. I don’t know because I don’t like that being questioned…part of my satisfaction is 

knowing that what I do is valued.”  

This reflected Gina’s intent when exercising considerable energy to achieve tasks; rather than 

being driven by her own passions, she appears to be motivated by others’ impressions of her. 

Watts-Jones (1990) suggested that such behaviors can contribute to stress as it could lead to a 

sense of exhaustion and depersonalization. Thus, while a strong work ethic may be perceived by 

Gina to help succeed in U.S. society, it may also cause her additional stress. 

Looking through the lens of hyper-visibility, Gina may be hiding from relationships by 

exaggerating certain aspects to manage impressions of self. Gina stated,  

“…we don’t talk about our own stuff… I’m not going to let them know I’m different from 

them… before it was part of the job and not me… I don’t do these things very often…just 

how people judge you… you produce …” 

This suggested that Gina’s reticence to talk about her stressors and challenges reflects the ways 

in which she hides her vulnerabilities.  While it may serve to protect her from perceived threats 

to her self-esteem and self-worth, it also makes it difficult to engage in growth-fostering 

relationships. Without supportive relationships, Gina could feel enduringly disconnected leading 

to impaired relationships wherein depersonalization occurs (Portman & Garrett, 2005; Walker, 

2005). Such disconnection, for women of color, can be a result of feeling devalued (Monzó & 

SooHoo, 2014; Patitu & Hinton, 2003; Turner et al., 2011). 

         Finally, the concept of a striving superstar is another aspect of internalized oppression 

and acculturative stress within the RCT framework. The Striving Superstar needs to gain 

recognition from dominant group members whom an individual perceives as having more power 
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and authority, without regard for socio-political dynamics (such as racism and sexism) that 

systemically impact success. Gina stated,  

“…I set very high standards for myself… everyone knows I’m a hard worker… you work 

as hard as you can, and you do whatever you have to do, to get ahead. You don’t let 

anything stop you. You don’t whine about things, you go ahead and put forth the effort to 

get past it…when I was younger I always felt that umm, if you do your best that you can 

get through anything…Umm nothing can stop you.” 

When asked how she might gain the help she needs from a mentor, Gina replied,  

“…Mentor is still a person of authority…I want them to see me in a positive light.” 

 These statements suggest that Gina strives to prove worth, gain recognition, and be accepted 

within the context of others’ power and authority, while possibly being drawn into unhealthy 

competitiveness and developing feelings of emptiness and isolation (Comstock et al., 2008). As 

she talked about how she copes as a striving superstar, another aspect of her hyper work ethic 

became apparent, the superwoman role. When asked what other ways coping has been modeled, 

Gina replied,  

“I work a lot… I don’t like thinking about why I am doing this… I don’t question 

myself… And so as a family, um it’s real important that you provide so… if you put in the 

long hours and…reap the benefits.” 

This form of coping reflects what Hunn and Craig (2009) described as, John Henryism. It is 

possible Gina’s drive for working a lot and providing is emphasized from within her culture, as 

many Haitian Americans in the United States, often feel an obligation to financially support 

relatives living in their home country or to make life better for their families (Brice-Baker, 1994; 

Menos, 2005). However, these forms of coping can have both beneficial and negative results. A 
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potential benefit is it allows Gina to preserve self and family or community. Negative outcomes 

can be seen as relationship strains, stress-related health behaviors, and stress embodiment 

(Woods-Giscombe, 2010). Gina expressed this and her hyper-visibility as she described her 

parents, Gina stated, 

“…their strong work ethic got them through,… I think a lot of the stuff we keep to 

ourselves…you don’t want people in your business… there are certain things that you 

don’t want people to know…” 

Gina expressed pressure to be successful and to give back to successive generations, which could 

be a part of her Haitian Afro-Caribbean culture. In terms of stress and burnout, failure to obtain 

material wealth is often internalized for people of West Indies origin, which may lead to guilt 

and self-blame (Brice-Baker, 1994). These were suggested in Gina’s statement,   

“I don’t want to feel obligated all the damn time… I don’t want to disappoint people…If I 

have the capability to do it then I should do it… meaning that…I should give back.” In 

talking about how her family coped with stress, Gina stated, “…We live by denial…if you 

say that it’s rosy enough…and you just don’t whine about stuff…whatever happens you 

don’t quit… So, from my cultural standpoint, umm, I know my Mom and my Dad, my 

aunts and uncles, they did stuff they hated. They…swallowed their pride and did it 

because, in the end, it was all about advancing the family.” 

Gina may cope with stress using the strategies employed by her family members. This hyper 

work ethic may be related to acculturative stress. Gina shared her thoughts on education,  

“…for my parents, our education was the most important thing for them and we were 

their investments and …so as a result education was nonnegotiable and… you did your 

best… my dad was the kind of person that [said]….’why you bringing home a 85 you 
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aren’t studying enough?’…. so my older sister used to get in trouble for her grades… my 

dad never took into consideration that she came when she was older and this was almost 

a third language for her…. I knew, for me, I didn’t want to get in trouble like my sister… 

you know…keep the family peace…” 

It seemed that Gina’s father valued working hard and obtaining an education. Without 

interpersonal resources, the stressors accumulate and lead to burnout.  

Of interest, we also discovered a positive outcome of stress when linked with supportive 

interpersonal resources. Gina articulated her awareness of options to eliminate her isolation and 

internalized oppression. Gina was also aware that, if she questions or even rejects concepts and 

values within her ethnic community, she might lose support. Ultimately, Gina has learned to 

make decisions that combine her family-based identity, self-worth, and sense of community,  

“I definitely need to release this…running away from what I’m feeling… I’m thinking 

that this is my coping mechanism…” 

Gina continued,  

“I just said it because it’s part of my script ‘never complain’… so I want to help others so 

maybe I’m not open to them helping me… work tends to be such a big compartment of my 

world…I may need to do things a different way… and, that I may need to look at it… that 

I don’t have to be perfect at everything that I do… and hold back… umm, probably a 

little more open to it now than before.” 

Contextualizing and Testifying 

We theorized that the theme of contextualizing and testifying meant that Gina was able to 

conceptualize the obstacles she faced in life to include external factors, such as how she is 

positioned by White administrators and co-workers. This theme was evident when Gina talked 
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about becoming empowered through the use of discourse with other women and supportive 

mentors. Gina shared her use of narratives, storytelling, and testifying to gain insight and cope 

with her experiences in higher education. Additionally, the two sub-themes, resistance and 

testifying, provide more clarity in how Gina copes with her positioning as an Afro-Caribbean 

woman in higher education. 

Resistance. In response to a question about what causes stress, Gina replied,  

“…it causes stress when the whole thing is completely incongruent…”  

Here, she seemed to articulate a conflict between her personal and familial values and those that 

are thrust upon her from the dominant culture,  

“…umm, my perspective is we’re all in it together, the academy’s perspective is…each 

person is on their own survival.”  

These statements reflect her acculturative stress where the clash between Afro-Caribbean values 

(emphasizing collectivism and relational interdependency) and those in a more Westernized 

culture (emphasizing individualism) causes psychological distress.  

“Umm, there is always ah hidden agenda and there is a hierarchy…umm, so from that 

standpoint, it’s, it’s frustrating because they say they really believe in whatever you’re 

doing and they want you to put a 100 plus in, and they really appreciate what you’re 

doing. However, the actions, umm, do not uhh, compliment the work. So from that aspect 

that’s very stress provoking.”  

Again, Gina referred to the incongruence she is experiencing in her work environment. However, 

despite the stress she experiences she continues to work and persevere, exemplifying resilience 

through resistance.    

Gina expressed resistance and self-awareness while verbalizing her experience,  
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“…and so na, na, na I am going to show you I can make it through all, if that means I 

have to put more in there. That’s what happens. But I think as you do that, I don’t even 

think you know, that, I don’t think you know how much of that is going on as you’re doing 

it. Probably, when you are so far into it, you know you start giving them the five minutes, 

then the extra hour… ‘ahh, what the heck?’ Your week just went out the window 

forgetting personal stuff, you just, you start out with a little bit at a time. Giving more, 

more of yourself and before you know it… you kind of lose yourself in it. And that’s 

where the boundaries can get skewed, so, I guess it is a reaction to the hegemony.”  

Elements of chronic stress, depersonalization, physical, mental and emotional exhaustion are 

embedded in Gina’s response; she uses resistance to cope in her position as an Afro-Caribbean 

woman administrator in a PWI. Her testimony reflected in her internal dialogue, essential to the 

formation of knowledge (Self and Other) and identity (personal and engendered). Her stories 

offered insights into the meaning of those experiences. Her intersected values became 

meaningful rather than maladaptive, creating a need to do things in a different way so that she 

doesn’t have to be perfect at everything. 

Testifying. In response to the question about how her cultural identity aids in coping, 

Gina stated,  

“…Umm, umm, from the stance of how does my culture help me with umm, distress…my 

peers that are of similar backgrounds, umm well we’ll not always all be that same 

culture, we share similarities, umm, come to a similar understanding…finding out that 

we all have the same types of stressors…it seems like all day long you’re walking around 

keeping a smile on your face trying to pretend everything is ok. So, when you are able to 

be with people that understand those stressors and you can just be real about it.” 
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Testifying allows Gina to tell her story, feel validated, establish a relational connection, and 

normalize her feelings and experiences with her peers from similar backgrounds. As illustrated in 

Relational Cultural theory, Gina expressed how testifying and connecting with others has 

allowed her to feel human against oppressive forces. Finally, testifying was an integral factor in 

coping for Gina, as a Black woman administrator because it provided a “corrective experience” 

by allowing her to tell her story within a supportive network.  

“Even if you can’t change it, just to, just to be able to express it, umm there is a sense of 

freedom that comes with that; umm, there is a sense of peace of mind that comes with it. 

A lot of times, as I said earlier, I think umm, people will try to paint it as if you are being 

sensitive or you’re not properly prepared, they try to make it seem like it is all on you. 

And so, when you find people that are having the same type of situation, it starts 

validating that it is not just you. It kind of normalizes some of those things you’re feeling. 

And that is why I think it is important to talk about things.” 

 Gina’s stories articulated her desires to engage in culturally connecting relationships. Gina 

stated,  

“…in that matter I felt supported and I wasn’t in the trenches by myself… if we are real 

and really start discussing things, we start finding there are similarities that what is 

happening is kind of happening to all of us. So, when we come together, and we can… 

feel that we trust each other, we can really go there…”  

As Gina talked about her support networks, she expressed how she copes,    

“…Umm, if you were able to make it where you’re at and be in the academy, you did 

enough. Stop downing yourself…don’t give up…it’s not just about you.” 

In summarizing her experiences, Gina stated,  
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“…That it is very important to remember umm that it is a business and not personal. Like 

it is kind of umm difficult because you’re dealing with people … since I care a lot about 

people, especially with what I was doing I was working with kids. Then I felt a certain 

sense of responsibility and umm that sense of responsibility carried into it…it became 

personal…I think there is an additional pressure to fit the bill that makes you exceed the 

expectations…umm part of that is from the institution and part of that is from within…”   

Gina stated the importance of viewing the hegemony experienced in higher education as 

systemic, not personal. She articulated the need to balance one’s sense of responsibility toward 

work with a commitment to one’s self. Particular cultural values such as collectivist ideals and 

relational importance were evident when Gina talked about her “sense of responsibility from 

within.” 

“…Part of my satisfaction is knowing that what I do is valued. I am real. And so I say what 

it is, I say what it is… I say it because I want to see it fixed. Umm, I just don’t see the reason 

to keep the system running you know at half speed when simple changes could be made. If 

everybody kinda was on the same page and came together… you look at it and go, ‘I am not 

going to be beaten,’ and then you kind of go, ‘ok, shake it off, I can do this.’ In many ways, 

that is what the academy …wants… is for us to just kind of you know, just disappear, you 

know, just kind of give up… And I… and that I was good enough to get into the academy. 

Then, I am great enough to be successful in the academy, and that nobody is going to push 

me out.” 

Based upon prior research in this area, issues of acculturative stress (Roysircar-Sodowsky & 

Maestas, 2000), spotlight anxiety and hypervisibility (Hartling, 2008), and the superwoman role 

(Woods-Giscombe, 2010) guided our initial analysis of the data. All three of these concepts were 
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found in this case study. Forms of resilience and coping, such as contextualizing her problems 

(Williams, 2005), relational coping (network support) and storytelling/testifying (Abrums, 2004) 

were evident in our participant’s testimony. However other forms of coping, such as the use of 

prayer and religious values (Chatters et al., 2008), and the legacy of social justice in her 

community/family were not supported in this study. 

Discussion 

Based upon our analysis of the data, issues of marginalization were present and confirm 

prior research reporting the experiences of Black women administrators in higher education 

(Monzó & SooHoo, 2014; Patitu & Hinton, 2003). We also found three areas worthy of further 

investigation that could extend our understanding of stress and coping for Afro-Caribbean 

women administrators in the U.S. First, we found that Gina talked about issues of stress and 

burnout in the workplace as a multilayered experience, where job-related stress was on top of the 

acculturative stress, with hyperwork ethic stress serving as a top layer to her stressors. This 

finding extends prior research on stress and burnout for Black women in higher education. 

Second, in analyzing Gina’s statements about the effects of hyperwork ethic on her overall 

wellbeing, this response may be both a form of coping and also serve as a stressor for her. Little 

has been written about hyperwork ethic for Afro-Caribbeans in the U.S. (Brice-Baker, 2005; 

Menos, 2005). Third, as Gina discussed her developmental awareness of systemic racism, she 

articulated more evidence of resistance and coping. Although the relationship between identity 

and coping has been explored for African American women (McCall, 2005; Shorter-Gooden, 

2004), more research is needed to explore these concepts with Afro-Caribbean women in the 

U.S. 
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Stress as a Multilayered Experience 

Based on what Gina expressed, her stress may be a multilayered experience, resulting in 

an accumulation of intersecting areas that can be difficult to separate out. Additionally, these 

intersectional areas (job-related stress, acculturative stress, and hyperwork stress) can be 

contributing to a heightened sense of tiredness and burnout (See Figure 1). 

Figure 1. 
Stress as a Multilayered Experience 
 

 

Job-related stress for Black women. For our participant, Gina may be expending 

enormous amounts of energy managing how others perceive her. As proven in prior studies, 

these actions can be tiring and lead to burnout (Abel & Sewell, 1999; Monzó & SooHoo, 2014; 

Patitu & Hinton, 2003; Tytherleigh et al., 2005). As a Black woman, this spotlight anxiety seems 

to be correlative to hyper-visibility in which the coping response is to hide her true feelings about 

being marginalized within the workplace (Comstock et al., 2008). From a Womanist perspective, 
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Gina’s identity as a woman, at least initially, did not significantly incorporate her racial identity 

as a Black person in the U.S. and the social positioning that is inherent in this society. This lack 

of awareness may contribute to her job-related stress. These findings are consistent with prior 

research about job-related stress (Tytherleigh et al., 2005). However, we believe that the other 

two findings related to issues of acculturative stress and hyper work ethic extend our 

understanding of the experiences of Afro-Caribbean women administrators at PWIs in the U.S. 

Acculturative stress. As a Black woman who immigrated to the U.S. as a child and grew 

up in an immigrant household, Gina exhibits signs of acculturative stress. This is evident in her 

efforts to prove her worth, gain recognition, and be accepted by her supervisor and peers, most of 

whom are White and whom she believes represent dominant group beliefs and attitudes about 

women, people of color, and immigrants (Roysircar-Sodowsky & Maestas, 2000). These 

attitudes represent the striving superstar role and may be correlative to her symptoms 

acculturative stress as many first generation immigrants often embrace dominant culture ideals of 

equality, opportunity, and enterprise that are typically not applied to individuals from culturally 

marginalized groups (Sanchez, 2013). From the lens of intersectionality, this aggregated stress 

related to the workplace and acculturation may serve as additional stressors for Gina as an 

immigrant Black women in higher education. While scholars have investigated job-related stress 

for Black women and acculturative stress for immigrant Black women, very little is known about 

the interaction between the two and their impact on immigrant Black women administrators. 

Further investigation is warranted. 

Hyperwork stress. Very little research in the area of hyper work stress has been offered, 

particularly in relation to Afro-Caribbean women administrators who may have multiple factors 

influencing the stress caused by this ethic. Moreover, Afro-Caribbean women administrators 
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may be experiencing stress in a multi-layered fashion whereby hyperwork stress is situated on 

top of acculturative stress that sits on top of job-related stress. Much more research is needed to 

fully explicate how the different types of stress impact Afro-Caribbean women administrators 

and how they cope in PWIs. 

Hyperwork Ethic 

         Gina’s disclosures in this case study, as a Black woman in higher education, show she 

may be presenting a dynamic interaction of behaviors that alternately reflects characteristics of 

the Superwoman role (Woods-Giscombe, 2010) and burnout (Tytherleigh et al., 2005). Such a 

cycle of extremely high and low performance behaviors might put her at risk for traumatic stress 

wherein there is a work-stress cycle of: work → stress → more work → more stress → burnout. 

The demands of the workplace along with non-work related environmental stressors due to social 

marginalization, often leads to more stress. If Gina responds to these stressors by working harder 

and longer, she is likely to increase her stress levels that may lead to emotional exhaustion and 

burnout. Thus, this hyperwork ethic that may be connected to ethnic values and can serve as 

coping also has some negative outcomes. Again, little is known about this concept of hyperwork 

ethic, particularly for Afro-Caribbeans living and working in the U.S. (Bryce-Baker, 2005; 

Menos, 2005). Additional investigation in this area is needed. 

Racial Awareness and Coping 

Our participant was able to demonstrate resilience and coping through acts of resistance 

by contextualizing and testifying about hegemony in her work environment. Gina’s colleagues 

may be misinterpreting her coping behaviors as combative. Given that, for Gina, her identity 

incorporates intersected identities, such as culture, gender, and class (Brah & Phoenix, 2004). 

Her persistence and commitment to survival in the workplace may require alternative strategies. 
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Such divergent approaches to success in higher education may draw upon resistance and other 

social justice ideals (Lutz et al., 2013;Williams, 2005). Administrators who are unaware of ways 

in which Gina copes with work related stress may be losing out on opportunities to support her. 

Gina seamlessly articulated her stress and anxiety associated with experiences in both her 

personal and work environments. Emergent work in the area of traumatic stress, oppression, and 

Black Americans discusses the high cost of discrimination (Carter, 2007; Paradies, 2006; Utsey, 

1998). Researchers aver that racism, classism, and other forms of institutionalized prejudice can 

incur psychological distress and other injurious health consequences.  Some identified outcomes 

of oppression have included depression, anxiety, interpersonal conflicts, high blood pressure, and 

hypertension (Din-Dzietham, Nembhard, Collins & Davis, 2004; Fang & Myers, 2001). Thus, it 

is in the best interests of higher education administrators to create less culturally hostile 

environments to increase employee satisfaction, wellbeing, and productivity. Given that burnout 

results when there is a depletion of emotional resources (Tytherleigh et al., 2005), Gina may be 

suffering from job-related chronic stress that erodes her mental, physical, and emotional health. 

Future Research 

It would be beneficial to implement a follow up ethnographic study of Afro-Caribbean 

women administrators in higher education. Such a study would include focus group and semi-

structured individual interviews of this population. Additionally, holistic data from focus group 

and semi-structured individual interviews, observations, and archival information from websites, 

blogs, and newsletters would help to illuminate the experiences of these women. Ultimately, it 

would be important to isolate the key constructs that are related to issues of marginalization, 

stress, and coping for Afro-Caribbean women administrators in order to develop an instrument 

that could be sent out to a nationally representative sample. Soliciting self-reports on stress, 



STRESS & COPING                                                                                                             28 
 

coping, and identity would be beneficial in learning more about how Afro-Caribbean women 

administrators navigate the challenges in higher education. 

In sum, this study provided an overview of the literature on stress and coping for Black 

woman administrators in higher education. From the lens of Relational Cultural Theory, we 

explored the perspectives of an Afro-Caribbean woman administrator employed at a PWI. 

Salient findings from this study suggest that stress and coping are complex issues for our 

participant. Future research that focuses Afro-Caribbean women administrators in higher 

education is recommended. One such a study could be in the form of a collective case study to 

further explore the experiences of this population. 

Gina’s experiences at a PWI reflect her resilience and challenges as an Afro-Caribbean 

woman. Her tenacity and commitment to the youth she serves and her ability to cope are 

reflected in a Haitian proverb that states:  

…‘Nan tan grangou patat pa gen po’ (‘During times of hunger, sweet potatoes have no 

skin’) meaning that, [sic] when one is starving, one will eat anything, including the skin 

of a potato. This proverb conveys Haitians’ strong will to survive even in the face of 

insurmountable troubles. For if poorly armed slaves could triumph over the once 

powerful French army, then no problem is so great that it cannot be resolved (Menos, 

2005, pg. 129). 

  
  



STRESS & COPING                                                                                                             29 
 

References 

Abel, M. H., & Sewell, J. (1999). Stress and burnout in rural and urban secondary school 

teachers. Journal of Education Research, 92(5), 287-293.                                                 

DOI: 10.1080/00220679909597608 

Abrums, M. (2004). Faith and feminism: How African American women from a storefront 

church resist oppression in healthcare, Advances in Nursing Science, 27(3), 187-201. 

American Council on Education. (2010). Minorities in higher education: Twenty-third status 

report. Washington, DC: American Council of Education Publishing 

Banks-Wallace, J. (2000). Womanist ways of knowing: Theoretical considerations for research 

with African American women. Advances in Nursing Science, 22(3), 33-45. 

Brah, A., & Phoenix, A. (2004). Ain’t I a woman? Revisiting intersectionality. Journal of 

International Women’s Studies, 5(3), 75-86. 

Brice-Baker, J. R. (1994). West Indian women: The Jamaican woman. In L. Comas-Diaz and B. 

Greene (Eds.), Women of color: Integrating ethnic and gender identities in psychotherapy, 

(pp. 139-160). New York & London: The Guilford Press. 

Brice-Baker, J. R. (2005). British West Indian families. In M. McGoldrick, J. Giordano, & N. 

Garcia-Preto (Eds.), Ethnicity and family therapy, (3rd ed., pp. 117-126). New York: The 

Guilford Press. 

Bridges, C. R. (1996). The characteristics of career achievement perceived by African-American 

college administrators. Journal of Black Studies, 26, 748-767. 

Burke, B., Cropper, A. & Harrison, P. (2000). Real or imagined: Black women’s experiences in 

the Academy. Community, Work, & Family, 3(3), 297-310.                                                     

DOI: 10.1080/13668800020006811 



STRESS & COPING                                                                                                             30 
 

Carter, R. T. (2007). Racism and psychological and emotional injury: Recognizing and assessing 

race-based traumatic stress. The Counseling Psychologist, 35(1), 13-105.                               

DOI: 10.1177/0011000006292033 

Chatters, L. M., Taylor, R. J., Jackson, J. S., & Lincoln, K. D. (2008). Religious coping among 

African Americans, Caribbean Blacks and non-Hispanic Whites. Journal of Community 

Psychology, 36(3), 371-386. DOI: 10.1002/jcop.20202 

Clay, L., Olatunji, C., & Cooley, S.  (2001). Keeping the story alive: Narrative in the African-

American church and community. Educational Resource Information Clearinghouse, ERIC 

No: ED462666, 1-9. 

Collins, P. H. (2000). Black feminist thought: Knowledge, consciousness, and the politics of 

empowerment (2nd ed.). New York: Routledge. 

Comstock, D. L., Hammer, T. R., Strentzsch, J., Cannon, K., Parsons, J., & Salazar, G. (2008). 

Relational-cultural theory: A framework for bridging relational, multicultural, and social 

justice competencies. Journal of Counseling & Development, 86(3), 279-287.                           

DOI: 10.1002/j.1556-6678.2008.tb00510.x 

Creswell, J. W. (2015). Educational research: Planning, conducting, and evaluating quantitative 

and qualitative research (5th ed.). Upper Saddle River, NJ: Pearson Education, Inc.  

Crowe, S., Cresswell, K., Robertson, A., Huby, G., Avery, A., & Sheikh, A. (2011). The case 

study approach. BMC Medical Research Methodology, 11(1), 100.                                           

DOI: 10.1186/1471-2288-11-100 

Daniel, J. (2009). African-American women’s journey to academia and their experiences as 

occupational therapy professors. McNair Scholars Research Journal, 2(1), 1-19. 



STRESS & COPING                                                                                                             31 
 

Din-Dzietham, R., Nembhard, W. N., Collins, R., & Davis, S. K. (2004). Perceived stress 

following race-based discrimination at work is associated with hypertension in African–

Americans: The metro Atlanta heart disease study, 1999-2001. Social Science & Medicine, 

58(3), 449-461. DOI: 10.1016/S0277-9536(03)00211-9 

Dowdy, J. K. (2008). Fire & ice: The wisdom of black women in the academy. New Horizons in 

Adult Education & Human Resource Development, 22, 24-43. DOI: 10.1002/nha3.10297 

Duffey, T., & Somody, C. (2011). The role of relational-cultural theory in mental health 

counseling. Journal of Mental Health Counseling, 33(3), 223-242.  

Fang, C. Y., & Myers, H. F. (2001). The effects of racial stressors and hostility on cardiovascular 

reactivity in African American and Caucasian men. Health Psychology, 20(1), 64-70.     

DOI: 10.1037/0278-6133.20.1.64 

Fischer, A. R., & Shaw, C. M. (1999). African Americans' mental health and perceptions of 

racist discrimination: The moderating effects of racial socialization experiences and self-

esteem. Journal of Counseling Psychology, 46(3), 395-407.                                                        

DOI: 10.1037/0022-0167.46.3.395 

Frey, L. L. (2013). Relational-cultural therapy: Theory, research, and application to counseling 

competencies. Professional Psychology: Research and Practice, 44(3), 177-185.                     

DOI: 10.1037/a0033121 

 Georgiou, D., & Carspecken, P. F. (2002). Critical ethnography and ecological psychology: 

Conceptual and empirical explorations of a synthesis. Qualitative Inquiry, 8, 688-706.   

DOI: 10.1177/1077800402238074 



STRESS & COPING                                                                                                             32 
 

Grant, C. M., & Simmons, J. C. (2008). Narratives on experiences of African-American women 

in the academy: Conceptualizing effective mentoring relationships of doctoral student and 

faculty. International Journal of Qualitative Studies in Education, 21, 501- 517. 

Gregory, S. T. (2001). Black faculty women in the academy: History, status, and future. The 

Journal of Negro Education, 70, 124-138. 

Goldstein, D. G., & Gigerenzer, G. (2002). Models of ecological rationality: The recognition 

heuristic. Psychological Review, 109(1), 75-90. DOI: 10.1037//0033-295X.109.1.75 

Harley, D. A. (2008). Maids of academe: African American women faculty at predominately 

white institutions. Journal of African American Studies, 12(1), 19–36.                                             

DOI 10.1007/s12111-007-9030-5 

Hartling, L. M. (2008). Strengthening resilience in a risky world: It’s all about relationships.  

Women & Therapy, 31(2-4), 51-70. DOI: 10.1080/02703140802145870 

Heath, C. D. (2006). A womanist approach to understanding and assessing the relationship 

between spirituality and mental health. Mental Health, Religion & Culture, 9, 155-170. 

DOI: 10.1080/13694670500116938 

Hunn, V. L., & Craig, C. D. (2009). Depression, sociocultural factors, and African American 

women. Journal of Multicultural Counseling & Development, 37(2), 83-93.                     

DOI: 10.1002/j.2161-1912.2009.tb00093.x 

Jackson, A. P., & Sears, S. J. (1992). Implications of an Africentric worldview in reducing stress 

for African American women. Journal of Counseling & Development, 71(2), 184-190.  

DOI: 10.1002/j.1556-6676.1992.tb02196.x 



STRESS & COPING                                                                                                             33 
 

Jackson, J. F. L. (2001). Retention of African American administrators at predominantly white 

institutions: Using professional growth factors to inform the discussion. College & 

University, 78, 11-16. 

Kincheloe, J. L., & McLaren, P. (2000). Rethinking critical theory and qualitative research. In N. 

K. Denzin, & Y. S. Lincoln (Eds.), Handbook of qualitative research (pp. 279–313). 

Thousand Oaks, CA: Sage. 

Lutz, K. F., Hassouneh, D., Akeroyd, J., & Beckett, A. K. (2013). Balancing survival and 

resistance: Experiences of faculty of color in predominantly Euro American schools of 

nursing. Journal of Diversity in Higher Education, 6(2), 127-146. DOI: 10.1037/a0032364 

Maslach, C., & Leiter, M. P. (2008). Early predictors of job burnout and engagement. Journal of 

Applied Psychology, 93(3), 498-512. DOI: 10.1037/0021-9010.93.3.498 

Mattis, J. S. (2002). Religion and spirituality in the meaning–making and coping experiences of 

African American women: A qualitative analysis. Psychology of Women Quarterly, 26(4), 

309–321. DOI: 10.1111/1471-6402.t01-2-00070 

McCall, L. (2005). The complexity of intersectionality. Signs, 40(1), 1771-1800.          

Menos, J. (2005). Haitian families. In M. McGoldrick, J. Giordano, & N. Garcia-Preto (Eds.), 

Ethnicity and family therapy, (3rd ed., pp. 127-136). New York: The Guilford Press. 

Monzó, L. D., & SooHoo, S. (2014). Translating the academy: Learning the racialized languages 

of academia. Journal of Diversity in Higher Education, 7(3), 147-165.                                     

DOI: 10.1037/a0037400 

 

 



STRESS & COPING                                                                                                             34 
 

National Center for Education Statistics, Integrated Postsecondary Education Data System. 

(2015). Full-time faculty in degree-granting postsecondary institutions, by race/ethnicity, 

sex, and academic rank: Fall 2009, fall 2011, and fall 2013. Retrieved from 

http://nces.ed.gov/programs/digest/d14/tables/dt14_315.20.asp 

National Center for Education Statistics, Integrated Postsecondary Education Data System. 

(2012). Employees in degree-granting postsecondary institutions, by race/ethnicity, sex, 

employment status, control and level of institution, and primary occupation: Fall 2011. 

Retrieved from http://nces.ed.gov/programs/digest/d13/tables/dt13_314.40.asp 

Paradies, Y. (2006). A systematic review of empirical research on self-reported racism and 

health. International Journal of Epidemiology, 35, 888-901. DOI: 10.1093/ije/dyl056 

Patitu, C. L., & Hinton, K. G. (2003). The experiences of African American women faculty and 

administrators in higher education: Has anything changed? New Directions for Student 

Services, 104, 79-93. DOI: 10.1002/ss.109 

Portman, T. A. A., & Garrett, M. T. (2005). Beloved women: Nurturing the sacred fire of 

leadership from an American Indian perspective. Journal of Counseling & Development, 

83(3), 284-291. DOI: 10.1002/j.1556-6678.2005.tb00345.x 

Pyne, K. B., & Means, D. R. (2013). Underrepresented and in/visible: A Hispanic first-

generation student’s narratives of college. Journal of Diversity in Higher Education, 6(3), 

186-198.  DOI: 10.1037/a0034115 

Roysircar-Sodowsky, G., & Maestas, M. V. (2000). Acculturation, ethnic identity, and 

acculturative stress: Evidence and measurement. In R. H. Dana (Ed.), Handbook of cross-

cultural and multicultural personality assessment (pp. 131-172). Mahwah, NJ: Lawrence 

Erlbaum Associates. 



STRESS & COPING                                                                                                             35 
 

Ryu, M. (2010). Minorities in higher education: twenty- fourth status report. Washinton, D.C: 

American Council on Education. 

Samuels, G. M., & Ross-Sheriff, F. (2008). Identity, oppression, and power: feminisms and 

intersectionality theory. Affilia: Journal of Women and Social Work, 23, 5-9.                            

DOI: 10.1177/0886109907310475 

Sanchez, D. (2013). Racial and ego identity development in Black Caribbean college students. 

Journal of Diversity in Higher Education, 6(2), 115-126.  DOI: 10.1037/a0031684 

Shorter-Gooden, K. (2004). Multiple resistance strategies: How African American women cope 

with racism and sexism. Journal of Black Psychology, 30(3), 406-425. 

Thomas, G. D., & Hollenshead, C. (2001). Resisting from the margins: The coping strategies of 

Black women and other women of color faculty members at a research university. Journal 

of Negro Education, 70(3), 166-175. 

Turner, C. S. V., & González, J. C., & Wong, K. (2011). Faculty women of color: The critical 

nexus of race and gender. Journal of Diversity in Higher Education, 4(4), 199-211.       

DOI: 10.1037/a0024630 

Turner, C. S. V., González, J. C., & Wood, J. L. (2008). Faculty of color in academe: What 20 

years of literature tells us. Journal of Diversity in Higher Education, 1(3), 139-168.       

DOI: 10.1037/a0012837  

Tytherleigh, M. Y., Webb, C., Cooper, C. L., & Ricketts, C. (2005). Occupational stress in UK 

higher education institutions: A comparative study of all staff categories. Higher Education 

Research & Development, 24(1), 41-61. DOI: 10.1080/0729436052000318569 

Utsey, S. O. (1998). Assessing the stressful effects of racism: A review of instrumentation. 

Journal of Black Psychology, 24(3), 269-288. DOI: 10.1177/00957984980243001 



STRESS & COPING                                                                                                             36 
 

Walker, A. (1983). In search of our mothers’ gardens. New York, NY: Harcourt, Brace, 

Javanovich. 

Walker, M. (2005). Critical thinking: Challenging developmental myths, stigmas, and 

stereotypes. In D. Comstock (Ed.), Diversity and development: Critical contexts that shape 

our lives and relationships (pp. 47-66). Belmont, CA: Brooks/Cole. 

Watts-Jones, D. (1990). Toward a stress scale for African-American women. Psychology of 

Women Quarterly, 14, 271-275. 

West-Olatunji, C. (2013). Fostering inclusivity in counselor education for culturally diverse 

women. In A. Seto, & M. A. Burce (Eds.), Women’s retreat: Sharing voices of female 

faculty in counselor education (pp. 157-171). Lanham, MD: University Press of America. 

Wilder, J., Jones, T. B., & Osborne- Lampkin, L. (2013). A profile of Black women in the 21st 

century academy: Still learning from the “Outsider –Within. Journal of Research Initiatives, 

1(1), 27-38. Retrieved from http://digitalcommons.uncfsu.edu/jri/vol1/iss1/5   

Williams, C. B. (2005). Counseling African American women: Multiple identities – multiple 

constraints. Journal of Counseling & Development, 83(3), 278-283.                            

DOI: 10.1002/j.1556-6678.2005.tb00343.x 

Woods-Giscombé, C. L. (2010). Superwoman schema: African American women's views on 

stress, strength, and health. Qualitative Health Research, 20(5), 668-683.                           

DOI: 10.1177/1049732310361892 

Yin, R. K. (2014). Case study research: Design and methods (5th ed.). Thousand Oaks, CA: 

Sage Publications. 

Yuval-Davis, N. (2006). Intersectionality and feminist politics. European Journal of Women’s 

Studies, 13(3), 193–209. DOI: 10.1177/1350506806065752 


